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CHAPTER II 
LITERATURE REVIEW 
This chapter presents the discussion on English as a foreign language in 
Indonesia, English in vocational school of Indonesia, autonomous learning, flipped 
classroom, teaching speaking in vocational school of Indonesia, relevant study, and 
conceptual framework. 
 
A. English as a Foreign Language in Indonesia 
English is still the most preferred language in the world. “Of the 4000 to 5000 
languages in the world, English is the most widely used” (Broughton, Brumfit, 
Flavell, Hill, & Pincass, 1980: 1). It is because it serves as a universal language that 
can be accepted almost in all countries in the world. Therefore, many people learn 
this language suitable to their own needs. The reasons might be to work, travel 
abroad, get knowledge, get scholarship, maintain political relation, etc. In this 
sense, Pearson English in Direktorat Pembinaan SMK [DP SMK] (2017) points out 
4 main reasons of learning English, such as; (1) to enable us to communicate with 
foreigners; (2) to support us to communicate abroad; (2) to use a language which is 
closest to global language; and (4) to find better works and career prospects. 
As the “global language”, English has various functions depended on the 
country or environment of the learners. It might serve as the first language, second 
language, or foreign language. For the learners in which people in their country use 
this language in their daily life or as the mother tongue, this language is functioned 
as the first language because they communicate using the target language in every 
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single interaction, e.g., American and British. They will attain the input of the target 
language in their daily life although they do not formally learn the language. In 
other words, all people of these countries will acquire the target language without 
any learning process.  
Meanwhile, if learners learn the target language and can find it easily in their 
environment, not only at school context but also beyond the school context, thus, 
in this sense, English is categorized as the second language (Brown, 2000: 116). It 
can be seen in some countries such as Malaysia, Singapore, and Pakistan. In these 
countries, the learners are categorized as the second language learners since they 
can readily practice the target language in their social life even though it is not used 
for interacting in all parts of their daily life.  
Besides, when the non-native learners learn English at school, college, or 
university as the spoken language, it serves as the foreign language (Byram, 2008). 
In accordance with Byram, Brown (2000: 116) highlights that English as a foreign 
language when the learners cannot find the usage of this language outside the school 
context. Further, he argues that English as a foreign language when it is learned in 
non-native culture and the learners lack of opportunity to practice the target 
language within the native culture (Brown, 2007: 205). 
Regarding the characteristics of EFL (English as a foreign language) learners 
above, it can be concluded that Indonesian learners include EFL learners because 
they learn the language, nevertheless, they cannot find it readily in their social life. 
As a consequence, they just practice the target language only inside classrooms or 
in certain communities. 
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B. English in Vocational High School of Indonesia 
Education in Indonesia consist of several levels, such as; kindergarten, 
elementary school, junior high school, senior high school, and so on. For senior 
high school, there is a senior high school section called Sekolah Menengah 
Kejuruan (SMK) or Madrasah Aliyah Kejuruan (MAK). It is a vocational high 
school which focuses on preparing students for entering work fields. According to 
DP SMK (2017), it is one of the education sectors which contributes to the largest 
number of employers in Indonesia. In addition, it is expected to give much more 
contribution for solving the gap that exists in work fields (ibid.).  
Due to the high interest of students in Indonesia to study in SMK or MAK, 
the number of vocational high school in this country increases annually. The latest 
data released by Sekertaris Jenderal Kementerian Pendidikan dan Kebudayaan 
[Sekjen Kemendikbud] in January 2018 revealed that there were more than 13.000 
vocational high schools in Indonesia consisted of SMK and MAK. 
This high school has various compulsory subjects include national, local, and 
vocational program. Regarding the national contents, the rule no. 
07/D.D5/KK/2018 released by Direktur Jenderal Pendidikan Dasar dan Menengah 
Kemeterian pendidikan dan kebudayaan [Dirjen PDM Kemendikbud] revealed that 
Religion and Education Manner, Pancasila and Civic Education, Indonesian 
Language, Math, Indonesian History, English and/or another foreign language must 
be taught in vocational high schools. One of the national contents mentioned is 
English. Therefore, it must be taught in vocational high schools. 
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As discussed in the background of the study, nowadays, autonomous learning 
becomes a vital issue for language teaching such English. However, what is 
autonomous learning exactly? This issue is discussed below.   
  
C. Autonomous Learning 
Four major issues will be discussed regarding autonomous learning, such as; 
definitions of autonomous learning, principles of autonomous learning, advantages 
and challenges in promoting autonomous learning. 
1. Definition of Autonomous Learning  
The concept of autonomous learning first appeared at the end of 1970, 
immediately after the communicative approach was released (Little, 2007). This 
concept became popular when the Council of Europe’s Modern Language 
Project led by Holec published its result (Benson, 2006). It was reported in a 
book with title Autonomy and Foreign Language Learning (Liitle, 1991). This 
book then became one of the primary references of most scholars to gain a 
fundamental definition of students’ autonomy.   
Nevertheless, the definition of this issue proliferates gradually. 
Consequently, the basic concept of this term is versatile (Benson, 2008) that 
ultimately it appears to be a controversial issue. For instance, some scholars view 
it as a process of learning without any help from a teacher, while some others 
argue that a teacher's role is vital in autonomous learning.  
Some scholars convince that autonomous learning is learning 
independently without being interfered with teachers (Dickinson, 1987; Trebbi, 
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2008). According to Dickinson (1987), autonomous learning is a learning 
process in which students have a total responsibility for whole decisions of their 
learning and its implementation. In accordance with this, Trebbi (2008) views a 
total freedom is required in autonomous learning. This freedom is associated 
with self-directive learning, decision making, and choice. These views showed 
that students are autonomous if they are learning without a teacher’s help. 
Otherwise, numerous scholars view that autonomous learning still depends 
on roles of a teacher. They are Holec (1981), Little (1991), La Ganza, (2008), 
Macaro (2008), and Dam (2011). According to Little (1991: 4), autonomous 
learning is "a capacity – for detachment, critical reflection, decision making, and 
independent action". This scholar highlights that one of misconceptions in 
understanding autonomous learning is the assumption that this learning does not 
require a teacher in learning. He clarifies that although he says “independent 
action” in the notion, it does not mean learning fully without a teacher. This view 
is in line with the previous notion revealed by Holec (1981). He sees autonomous 
learners as the learners who can take account of 5 aspects of their learning such 
as; setting learning objectives; choosing learning materials; determining learning 
techniques; managing learning; and reflecting their own learning. In addition, he 
argues that this capability need to be trained by experts (ibid.). 
In accordance with the notions above, La Ganza (2008) defines that 
autonomy in language learning is related to the relationship between a teacher 
and his/her students. This interrelation is revealed in a model called Dynamic 
Interrelation Model (DIS). This model shows that the teacher’s direction is 
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required for students' learning. In this vein, Macaro (2008) emphasizes dialogue 
between a teacher and his/her students by which a teacher can support students 
with compatible strategies. The last is Dam (2011) who advocates that 
autonomous learning is moving from teacher-centered instruction to learner-
centered instruction. In this case, a teacher takes charge to stimulate his/her 
students to have a willingness to take account of planning, implementing and 
evaluating the result of their learning. Referring to the views described above, 
roles of a teacher is crucial in autonomous learning. 
Meanwhile, Jones (1998) points out a more comprehensive explanation in 
relation to the degree of students' autonomy. He divides the degree into six 
levels. First, classwork, in this level, students get a minimum amount of 
autonomy since they only have a freedom to decide whether to work on 
assignments or not. Second, homework, in this level, students have a larger 
amount of autonomy because they obtain a freedom to consider time and place 
for working on their assignment. Third, self-access/teacher-led autonomy, in this 
regard, students get more amount of autonomy since they are involved for 
considering aspects of their learning, but they are still facilitated and controlled 
by a teacher. Fourth, teach yourself, in this level, roles of a teacher is very 
minimum because s/he only designs syllabus without interfering students’ 
learning that students have a large freedom to individually carry out their own 
learning. Fifth, full autonomy, students design their own syllabus and do not 
need help from a teacher. Sixth, natural immersion, students learn naturally 
without any guidance. 
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Figure 1. Degree of Autonomy (Jones, 1998: 379) 
 
Based on the degree of autonomy pointed out by Jones above, 4 degrees 
are learning with a teacher’s help, such as; classwork, homework, self-
access/teacher-led, and teach yourself degree. Otherwise, full autonomy and 
naturalistic immersion degree are learning independently without a teacher’s 
help. In other words, we can say that learning with or without a teacher’s help 
include autonomous learning.  
However, to achieve full autonomy or naturalistic immersion degree, 
students with low degrees of autonomy should be trained gradually to take 
account of their own learning. Along with this, my preliminary findings showed 
that the students had lack of experience in carrying out their own learning when 
learning to speak English. Hence, they need to be assisted to improve their 
autonomy.  
For improving the students’ autonomy, my collaborator and I refer to 
autonomous learning defined by Holec (1981). We view that his definition has 
briefer indicators of autonomous learning than others. In his definition, Holec 
highlights some aspects of autonomous learning that need to be carried out by 
students. Those aspects are students’ capability to; a) set learning objectives; b) 
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select learning materials; c) determine learning techniques; d) manage learning; 
and e) do self-reflection. 
In relation to students’ autonomy in learning to speak English, these 
aspects can be elaborated as follows; 
a. Students’ capability to set their own learning objectives 
In this regard, students are required to set their own learning objectives 
when learning to speak English. The objectives are related to students’ 
willingness to improve which elements of speaking that need to be developed. 
These elements consist of vocabulary mastery, pronunciation, accuracy, 
comprehension, and fluency. In other words, students have the capability to 
set their own learning objectives if they are able to articulate the components 
of speaking that will be improved. 
b. Students’ capability to select learning materials 
After deciding their own learning objectives, students should choose 
materials of their own learning. They take account to consider materials that 
fit to their learning objectives. For instance, if a student aims at increasing 
their vocabulary mastery, s/he needs to choose materials that can accelerate 
the improvement of their vocabulary mastery. 
c. Students’ capability to determine their own learning techniques 
Another aspect is regarding the learning techniques. Students are 
required to determine techniques of their learning in order to improve their 
speaking skill. They should be able to consider their own learning techniques, 
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such as; discussion, game, presentation, role play, debate, drills, question and 
answer, etc.  
d. Students’ capability to manage their own learning 
In this sense, students need to manage time of their own learning. 
Students take account to determine how much time they will learn the 
materials regarding their need that they can consider their speed in learning.  
e. Students’ capability to do self-reflection 
The last is self-reflection. Students are required to analyze what they 
have obtained in their learning. This capability is crucial for students that they 
can set the following learning objectives referring to the result of the 
reflection.  
 
2. Principles of Autonomous Learning 
To exercise students' autonomy, teachers need to take into consideration 
some major principles. As what is highlighted by Najeeb (2013), he points out 3 
major principles of autonomous learning when learning languages, such as; 
students’ engagement, using target language, and evaluation. 
First is students’ engagement. In this case, students are involved to 
consider aspects of their own learning that the instructional process become more 
students-centered instruction. According to Dam (2011), in students-centered 
instruction, teachers take account to consider what activities that can actively 
involve the students in learning. Thus, they do not gradually ask themselves, 
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“How do I best teach this or that?” (40). But they ask themselves, “How do I 
support my learner in learning this or that?” (ibid.).  
Second is using the target language. As the target language, English should 
be used in the instructional process. It should be used to communicate in the 
classroom that it will help the students to practice the language outside classroom   
The last is evaluation. Students are required to reflect their own learning. 
They need to find out the strength and the weaknesses of their own learning in 
order to have better improvement for the following learning activities. 
 
3. Advantages of Promoting Autonomous Learning 
As mentioned in the background of the study, promoting autonomous 
learning will encourage students to be life long-learners. However, promoting 
autonomous learning also give others benefits for students, even teachers. It is 
the major reasons of practitioners to give great attention on this issue.  
Regarding students, Dam (2011) highlights that autonomous learning 
supports self-esteem and lifelong learning, acquires self and others evaluative 
competence, learns the way to learn and takes account of one own learning, and 
attains social competence. Of the advantages pointed by Dam, the last point 
seems interesting because autonomous learning commonly perceived as a 
learning isolated from social environment. Nevertheless, Dam sees autonomous 
learning as the collaborative learning that she points out that students will 
acquire social competence such as more democratic persons. Along with this, 
Little (1991) also notes that promoting autonomous learning will make the 
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students’ learning; (1) become more effective; (2) have no barrier; (3) more 
active in society and more effective members in the democratic process.   
Meanwhile, in relation to teachers, Little (1991) says that they can share 
the responsibility with students that might be the teachers' burden. if previously, 
almost all learning aspects become the responsibility of teachers, but in 
autonomous learning, teachers and students are collaboratively take charge of 
the instructional activities. As the result, teachers are assisted by the students’ 
roles.   
 
4. Challenges in Promoting Autonomous Learning 
Promoting autonomous learning is not easy even though it has many 
advantages. Numerous obstacles will be found when promoting autonomous 
learning. The obstacles are related to students, teachers, instructional process, 
and educational institutions. 
First, Benson (2008) mentions the obstacles as “constraints” in which he 
divides these constraints into internal and external constraints. Internal constraint 
is defined as the obstacle related to students’ psychology. Meanwhile, external 
constraint are the obstacles come from the environment, institution, and teachers. 
Second, Dam (2011) likely sees teachers as the main obstacles in 
improving students' autonomy besides students themselves. Those challenges 
are as follows; (1) teachers just focus on teaching instead of supporting students' 
learning; (2) teachers ignore the authenticity; (3) teachers find the rationale not 
to develop students' autonomy; (4) students have less confidence to take account 
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of their learning. These obstacles showed the major roles of teachers in 
promoting autonomous learning.  
Along with Dam, Little (1991) also views the obstacles mostly regarding 
teachers. First, teachers have difficulty to change their role from "purveyor" 
information to "counselor and manager" of instruction. Second, teachers find 
difficulty to negotiate the syllabus for teaching. Third, teachers find difficulties 
to shift the instructional activities from telling and showing to negotiating, 
interacting, and problem-solving. The last, students resist to their old beliefs in 
learning (Martinez, 2008).  
The last is findings from an Indonesian researcher, Lengkanawati (2017). 
Seemingly, most of the obstacles in her findings related to students’ condition. 
She concludes that the obstacles are lack of their knowledge regarding the 
concept of autonomous learning, lack of their experience in training their 
autonomy, and low of their proficiency in English. Other obstacles are 
inadequate time for the implementation of the curriculum and too much attention 
on national examination given by teachers.  
Hence, it is not easy to promote students’ autonomy. It needs gradual effort 
attempted by students, teachers, and educational institutions. It should be 
improved immediately by supporting students to train their autonomy little by 
little. One of the feasible efforts is applying a pedagogical method such as 
flipped classroom. 
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D. Flipped Classroom 
Several issues related to the flipped classroom will be discussed below, 
namely; history of flipped classroom, concept of flipped classroom, advantages of 
flipped classroom, and challenges in applying flipped classroom. 
1. History of Flipped Classroom 
Flipped classroom firstly emerged at Woodland Park High School in 
Woodland Park, Colorado. Jonathan Bergmann and Aaron Sams told the 
chronology when this method formerly born in their book “Flip Your Classroom 
Reach Every Student in Every Class Every Day” published 2012.  
Bergmann and Sams were Chemistry teachers who started their teaching 
at Woodland Park High School in 2006. Due to their friendship and similar 
philosophies of education, they tried to collaborate for planning their teaching. 
Unfortunately, many students were absent for joining sports competition. In 
addition, some others came late because the distance of their house from school 
was so far that they spent most of their time on buses. For figuring out these 
problems, both teachers tried to record their live teaching in video. 
In 2007, they published the videos online to help the students who could 
not attend the class hours to learn individually from YouTube. As the absent 
students preferred the learning technique and others could learn independently 
by playing lecturing videos. Finally, these two teachers recorded all their lectures 
outside the class hours then published them online. These videos got many 
positive responses from the teachers and students around the world so that 
Bergmann and Sams shifted the common lecturing activity through watching 
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videos several days before the class hour while completing homework activity 
was done at the class hour.     
 
2. Concept of Flipped Classroom 
The term flipped classroom and flipped learning, sometimes, is 
interchangeable. The definition of this term is defined formerly by the two 
pioneers, Bergmann and Sams. These scholars explain flipped classroom as an 
instructional method in which teachers move the common lecturing at the class 
hour to be done at home, while the homework which is commonly completed at 
home is done at the class hour (Bergmann & Sams, 2012). It means that students 
learn the materials at home, then finish their homework at school that the 
activities of the traditional teaching are reversed. 
Since the materials learned at home, most teachers send learning materials 
in the form of videos a few days before the class hour (Bergmann and Sams, 
2012; Enfield, 2013; Ekmekci, 2017; Teng, 2017). Besides videos, teachers may 
send other learning materials. In this sense, Mull in Enfield (2013) argues that 
teachers may assign students to watch videos, listen to podcasts, read articles, or 
answer questions as the activities beyond the class hour. These activities will 
support students to have better preparation before face to face learning (El-sawy, 
2018). 
These learning materials make flipped classroom seems different from 
blended learning although most scholars said that those are similar. Bergmann 
and Sams (2012); Staker and Horn (2012); Slomanson (2014); and Ekmekci 
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(2017) view that flipped classroom as the component of blended learning even 
similar to blended learning.  
However, according to Allen, Seaman, and Garret (2007) blended learning 
is the instructional process depended upon network connection since between 30 
and 79 percent of the learning materials are delivered online. In line with this, 
Kanuka and Rourke (2013) define that blended learning is a combination of 
learning both “on-campus” learning activities and “net-based” learning 
activities. Meanwhile, the flipped classroom does not rely on online technology. 
It can be implemented either online or offline. Zhao & Ho (2014) argue that the 
videos watched before face to face learning are not restricted to online videos. 
Also, the materials are not restricted in videos, but it can be printed materials as 
stated by Mull in Enfield (2013) previously. Furthermore, it might be seen from 
the definition of the flipped classroom that the main point is the shift of the 
activities in the traditional classroom learning. It is not about the online learning, 
but the inverted of the learning activities. Otherwise, blended learning relies on 
the online learning.  
Based on the explanation above, it can be concluded that flipped classroom 
method is different from blended learning. Although these methods are different, 
they have a similarity. Both methods facilitate students to learn the materials 
outside classroom.  
Despite flipped classroom is different with blended learning, it is also not 
the same as traditional teaching method. In the traditional teaching method, 
students bring their confusion of the homework assigned, in previous meetings, 
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into the classroom (Bergmann & Sams, 2012). On the other hand, in the flipped 
classroom method, students will have prior knowledge of the topics before 
entering the classroom (El-Sawy, 2018).  
Further, Bergmann and Sams reveal the difference between the flipped 
classroom and traditional classroom that takes place in class time allocation. To 
define it briefly, they depict it in the following table. 
 
Table 1. Traditional Classroom versus Flipped Classroom 
Traditional Classroom Flipped Classroom 
Activity Time Activity Time 
Warm-up activity 5 min. Warm-up activity 5 min. 
Go over previous 
night’s homework 
20 min. Q&A time on video 10 min. 
Lecture new content 30-45 
min. 
Guided and independent 
practice and/or lab activity 
75 min. 
Guided and 
independent practice 
and/or lab activity 
20-35 
min. 
  
(Bergmann & Sams, 2012: 15) 
In regard to the table above, it shows that teachers have much more time 
to do guidance and independent practice and/or lab activity in the flipped 
classroom rather than in the traditional classroom. It is because the lecturing of 
new content, in the flipped classroom, has been learned individually by students 
at home.   
Another difference is in line with its teaching focus. Unlike traditional 
classroom which is practiced with teachers-centered instruction, the flipped 
classroom provides student-centered instruction. “Classes are not as teacher-
27 
 
focused”, (Slomanson, 2014: 101). Implementing the flipped classroom changes 
the teacher-centered instruction to student-centered instruction (Bergmann & 
Sams, 2012; Xu, 2013; Abdelshaheed, 2017; Ekmekci, 2017; El-Sawy, 2018) 
because the role of the teacher in the classroom is no longer as the information 
presenter (Bergmann & Sams, 2012) and initiator (Xu, 2013) but she/he now is 
as a guide, facilitator, director, tutorial, promotor, an organizer, an observer, an 
instructor, and an advisor (Bergmann & Sams, 2012; Xu, 2013; Basal, 2015; 
Abdelshaheed, 2017; Ekmekci, 2017; El-Sawy, 2018). In this sense, students 
become the center of the learning process, thus the learning process similarly 
like “a workshop in which students can ask questions about lecture content, 
evaluate their skills, and interact with each other through hands-on activities”, 
(Ekmekci, 2017: 153).  
The flipped classroom is constructed of two main activities, outside the 
class hour and at the class hour. Outside the class hour, the activity will be done 
individually by watching the lecturing videos. This activity is used to help 
students obtaining the lower level of the taxonomy; gaining knowledge and 
comprehension. On the other hand, at the class hour, students will gain a higher 
level of the taxonomy; synthesizing, analyzing, and creating (Abdelshaheed, 
2017; Teng, 2017) or organizing, analyzing, and synthesizing (Brush and Saye 
in Xu, 2013). In addition, at the class hour, students can discuss the concept, ask 
and answer questions, involve in activities, give critique, debate, complete 
assignment, do experiments and projects/lab (Bergmann & Sams, 2012; Basal, 
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2015; Ahmad, 2016; Teng, 2017). The instructional process can be seen in a 
mind map that I design below; 
 
Figure 2. The Instructional Process at Flipped Classroom 
 
3. Advantages of Flipped Classroom 
Besides developing students’ autonomy, flipped classroom also gives 
other benefits for instructional activities. The result of numerous empirical 
researches show that this method gives various advantages for pedagogical field. 
The use of this method can improve the students’ productive and receptive 
skills. Flipped classroom can support the development of pronunciation, 
vocabulary learning, better preparation for class work, more reading at home, 
and better reading comprehension (El-Sawy, 2018), improve students’ listening 
comprehension (Ahmad, 2016), improve students’ writing skill (Ekmekci,2017), 
supports self-assessment, peer-assessment and communication (Teng, 2017). 
Instructional process
Home learning
Teacher delivers materials a 
few days before class hours
Students learn the 
materials at home
Classroom learning
Teacher checks and 
strengthens students' 
comprehension
Students answer questions, 
discuss materials, present
materials, play game, etc. 
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Besides, it supports the students to be more active in learning. It can 
increase students and teacher interaction (Bergmann & Sams, 2012; Arnold-
Garza, 2014; Slomanson, 2014; Basal, 2015; Abdelshaheed, 2017; Ekmekci, 
2017; Teng, 2017), increase students’ motivation in learning (Basal, 2015; Teng, 
2017), support students to ask more questions (Slomanson, 2014), encourage 
collaborative learning (Slomanson, 2014; Ekmekci, 2017), engage students with 
problem-based learning (Lancaster, 2013; Arnold-Garza, 2014), promote higher 
order skill (Stone, 2012; Lancaster, 2013), and provide constructivist approach 
(Ekmekci, 2017; El-Sawy, 2018). 
Additionally, flipped classroom can create more enjoyable learning. It can 
suit to students with different learning styles (Bergmann & Sams, 2012; Arnold-
Garza, 2014), provide full of familiar tools for learning environment and free 
classroom time (Basal, 2015), support more immediate feedback (Bergmann & 
Sams, 2012; Abdelshaheed, 2017; Ekmekci, 2017), support more positive 
attitude in learning (Stone, 2012; Abdelshaheed, 2017; Ekmekci,2017; Teng, 
2017), and save much time (Arnold-Garza, 2014; Basal, 2015; Abdelshaheed, 
2017; Ekmekci,2017; El-Sawy, 2018). 
 
4. Challenges in Applying Flipped Classroom 
Although this pedagogical approach provides immensely positive impacts 
toward the instructional process, like other approaches, it has also some 
weaknesses. The weaknesses found are almost similar in different subject 
matters.  
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Stone's (2012) study toward the Genetic Disease course found that 
implementing the flipped classroom requires more works and careful planning 
(Educause in Stone, 2012) and more efforts to aware the students for a new 
paradigm in learning due to their resistance on the old learning paradigm. 
Moreover, Enfield (2013) study toward ctva361 course of undergraduate 
Multimedia students highlighted that adequate time is required to record the 
videos or other instructional sources; teachers need to avoid the technical 
problems in relation to the video contents and the students’ capability; repetitive 
instruction in face to face meeting is boring; the videos need to be edited; and 
the class hour should be in well planned.  
Meanwhile, Abdelshaheed (2017), Teng (2017), and El-Sawy (2018) 
carried out a study toward EFL students at the English course. They revealed 
that implementing the flipped classroom entail much effort to shift from 
conservational paradigm to a new paradigm; to provide communicative 
approach and the technology; to create videos which can foster students to be 
more active; to train instructors using the technology; to create videos which suit 
the learning materials; to figure out the technical problems; to design learning 
contents and control the classwork for inexperienced students. In addition, 
Basal's (2015) study toward EFL teachers pointed out that the problems 
encountered in employing this pedagogical approach, such as; technical 
problems and teachers' old perceptions of their roles.   
Based on the weaknesses mentioned above, it seemed that most challenges 
faced in administering the flipped classroom are regarding the technical 
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problems, teachers' and students' paradigm, and time for designing the 
compatible videos. Therefore, before applying the flipped classroom, teachers 
should consider the readiness and possibility of using this method that the 
problems can be minimized.    
 
E. Teaching Speaking in Vocational High School of Indonesia 
This part discusses the definition of speaking, micro and macro skills of 
speaking, strategies of speaking, assessing speaking, and teaching speaking in 
Indonesia. These are elaborated below. 
1. Definition of Speaking 
As mentioned above, speaking is one of the productive skills in language 
learning. It is required by people to communicate in daily life. According to 
Cameron (2001), speaking is practicing a language actively to deliver meanings 
that interlocutors can grab the ideas. In line with this, Holtgraves (2008) argues 
that speaking is utterances which are articulated by speakers to deliver 
willingness, while receivers will process the utterances to recognize the purpose. 
These two notions seemingly define speaking in regard to its function. More 
comprehensive definition in regard to the function of speaking are pointed out 
by Richards and Renandya (2002). These scholars highlight some definitions of 
speaking based on its function, such as; (1) speaking is used in daily conversation 
in which one interacts each other to maintain social life; (2) speaking is used for 
discussion where one can express ideas and ask for opinions; (3) speaking is 
used to make instruction where one can ask for others to do something.  
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Based on the notions above, speaking can be identified as activities which 
are undertaken by at least a speaker and a receiver to convey a message verbally. 
To enable students to convey a message, teachers take account to support them 
mastering macro and micro-skills of speaking.  
 
2. Micro and Macro Skills of Speaking 
Speaking has several micro and macro skills which should be learned in 
order to master the speaking skill. The micro and macro skills will be formulated 
subsequently referring to Brown's notion. According to Brown (2004: 142-143), 
micro and macro skills of speaking are as follows; 
Micro skills of speaking 
a. Produce chunks of language of different lengths. 
b. Orally produce differences among the English phonemes 
and allophonic variants. 
c. Produce English stress patterns, words in stressed and 
unstressed positions, rhythmic structure, and intonation 
contours. 
d. Produce reduced forms of words and phrases. 
e. Use an adequate number of lexical units (words) in order to 
accomplish pragmatic purposes. 
f. Produce fluent speech at different rates of delivery. 
g. Monitor your own oral production and use various strategic 
devices-pauses, fillers, self-corrections, backtracking-to 
enhance the clarity of the message. 
h. Use grammatical word classes (nouns, verbs, etc.). Systems 
(e.g., tense, agreement, pluralization), word order, patterns, 
rules, and elliptical forms. 
i. Produce speech in natural constituents-in appropriate 
phrases, pause groups, breath groups, and sentences. 
j. Express a particular meaning in different grammatical 
forms. 
k. Use cohesive devices in spoken discourse. 
 
Macro skills of speaking 
a. Appropriately accomplish communicative functions 
according to situations, participants, and goals.  
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b. Use appropriate styles, registers, implicature, redundancies, 
pragmatic conventions, conversation rules, floor keeping 
and yielding, interrupting, and other sociolinguistic features 
in face-to-face conversations.  
c. Convey links and connections between events and 
communicate such relations as focal and peripheral ideas, 
events and feeling, new information and given information, 
generalization and exemplification.  
d. Convey facial features, kinesics, body language, and other 
nonverbal cues along with verbal language.  
e. Develop and use a battery of speaking strategies, such as 
emphasizing key words, rephrasing, providing a context for 
interpreting the meaning of words, appealing for help, and 
accurately assessing how well your interlocutor is 
understanding you.  
 
 
Regarding both micro and macro skills above, it can be concluded that the 
micro-skills are considered as the smallest parts of the language. These parts are 
the main elements for constructing a language. Additionally, the macro skills are 
the skills related to broader aspects of communication which concern about how 
communication can be maintained, understood, and accepted in social contexts, 
such as; communicative function, style, gesture, connection, and strategy. In 
other words, the macro skills are factors beyond a language.  
 
3. Strategies in Speaking  
As mentioned previously, speaking strategies are considered as the macro 
skills of speaking. These strategies are widely recognized as communication 
strategies (CS). CS are necessary for EFL learners because they learn a language 
that does not serve as a lingua franca. As the result, EFL learners have a number 
of boundaries when communicating in English, primarily lack of vocabulary 
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mastery. Tarone in Maleki (2010: 641) highlights CS that might be practiced by 
EFL learners in speaking English, such as; paraphrase, transfer, appeal for 
assistance, mime, and avoidance. 
a. Paraphrase 
Paraphrase can be defined as a communication strategy that uses 
different words, phrases, or sentences to convey a similar meaning. Tarone 
classifies this strategy into three subcategories, such as; approximation, word 
coinage, and circumlocution. First, approximation is described as an 
awareness of a speaker to use inappropriate vocabulary items or structures 
with identical semantic features of the second language (L2) in order to satisfy 
interlocutors (e.g. “pipe” for “water pipe”). Second, word coinage is 
delineated as the usage of a new word to communicate the similar thing (e.g. 
“air ball” for “ballon”). Third, circumlocution is explained as the use of 
sentences in order to describe the certain object. This strategy is commonly 
practiced when talking about certain term that is difficult to remember (e.g. I 
cannot eat food, mmm. It is too sweet. Mmm, it is easily found in Jogja. I 
don’t know what it is called.)   
b. Transfer  
Tarone divides this strategy into two main categories, e.g.; literal 
translation and languages/codes switching. Literal translation is described as 
a strategy where the students translate words, phrases, or sentences from the 
first language (L1) into L2 (e.g. “He invites him to drink” for “They toast one 
another”). Meanwhile, codes/languages switching is defined as the usage of 
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the L1 without bothering to translate (e.g. “balon” for “balloon” or “tirtil” for 
“turtle”). 
c. Appeal for Assistance 
Tarone explains this strategy as a strategy where a speaker asks the 
interlocutor regarding the correct terms/structures. The speaker can directly 
ask terms/structures that s/he does not understand in order to get help from 
the interlocutor (e.g. Rian, what is ngantuk in English?).  
d. Mime  
Mime can be translated as a communication strategy that uses gesture 
or movement to say something. Tarone mentions it as a non-verbal 
communication. This strategy is commonly used in certain situation (e.g. A 
librarian stares at visitors then puts his/her forefinger in front of his/her 
mouth. It means that the visitors are not allowed to talk loudly). 
e. Avoidance 
 Another strategy that might be practiced in speaking English is the 
avoidance. This strategy can be described as a strategy to talk about another 
topic or concept because a speaker does not have ample knowledge to talk 
about it. Tarone divides this strategy into two main elements, namely; topic 
avoidance and message abandonment. Topic avoidance is elaborated as a 
strategy where a speaker goes through another topic since s/he does not have 
adequate vocabulary items and meaning structures in relation to a certain 
topic. Meanwhile, message abandonment is described as a strategy in which 
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a speaker avoids to talk about a concept that probably cannot be continued 
due to lack of meaning structures mastered. 
 
4. Assessing Speaking 
Like other skills, speaking skill is required to be assessed by teachers to 
know the students’ capability in communication. Brown (2004) points out that 
as a productive skill, speaking is possibly being observed by test-takers 
immediately. However, he adds that the skill of test-takers will affect the validity 
and reliability of the test (ibid.). 
To assess oral skill, teachers need to consider the types of speaking that 
will be administered to students. Brown (2004) highlights some types of 
speaking performances, such as; imitative, intensive, responsive, interactive and 
extensive. 
a. Imitative Speaking 
Imitative speaking is described as a type of spoken performance which 
might be used to assess students' pronunciation (Brown, 2004: 141). In this 
sense, students will repeat the words or phrases they have heard. 
b. Intensive Speaking 
Intensive speaking is labelled as a type of spoken performance which 
might be used to assess students’ linguistic ability in a certain context in 
which students need to produce not more than a sentence, e.g.; picture-cued 
tasks, directed response tasks, read-aloud tasks, translation of limited 
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stretches of discourses sentence/dialogue completions tasks and oral 
questionnaires (ibid.). 
c. Responsive Speaking 
Responsive speaking is explained as a type of spoken performance that 
might be used to assess students' short utterances when interacting with the 
interlocutor, e.g.; question and answer, giving instructions and directions, and 
paraphrasing (ibid.). 
d. Interactive Speaking 
Interactive speaking is defined as a type of spoken performance that 
might be used to assess students' long utterances when interacting with the 
interlocutor, e.g.; interview, role-play, games, and discussions, and 
conversations (ibid.142). 
e. Extensive Speaking 
Extensive speaking is a elaborated as a type speaking performance that 
might be used to assess students' long utterances with less interaction with 
others, e.g.; oral presentation, picture-cued story-telling, etc. (ibid.). 
 
5. Teaching Speaking in Indonesia 
English is considered as one of the main subject matters in Indonesia. This 
language is the compulsory subject taught in all secondary schools in this 
country, including in vocational high schools. This was noted in the regulation 
no. 07/D.D5/KK/2018 released by Dirjen PDM Kemendikbud described in the 
previous part that English should be taught in vocational high schools. 
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Learning a language means learning its skills. There are 4 major skills that 
should be learned in English, namely; listening, reading, speaking, and writing. 
Commonly, these skills are grouped into receptive and productive skills in which 
reading and listening are considered as receptive skills, meanwhile speaking and 
writing include productive skills.  
Of the language skills, speaking becomes the primary problem faced by 
the students. Mukminatien in Widiati and Cahyono (2006) found lots of errors 
when students practiced speaking, mainly in terms of pronunciation, accuracy, 
vocabulary, fluency, and interactive communication. These errors should be 
figured out by increasing their knowledge and practice regarding the target 
language inside and outside school. However, students cannot find the use of the 
language in their daily conversation that they obtain lack of input beyond school. 
Meanwhile, at classroom, most teachers more focus on reading and writing skills 
(Amrullah, 2015). It occurs seemingly as the consequence of the national 
examination that does not set speaking as the assessed skill. 
Due to the reasons above, it is demanded to exercise students’ autonomy 
in learning to speak English that they can learn more independently inside and 
outside classroom. As suggested by Mukminatien in Widiati and Cahyono 
(2006) that teachers should provide students with adequate input before entering 
classroom and encourage students to practice the target language both inside and 
outside classroom. Hence, in this regard, I addressed flipped classroom method 
that might facilitate students in learning to speak English not only inside, but 
also outside classroom.  
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When facilitating students to learn speaking, the topic taught was recount 
text. It referred to the syllabus of curriculum 2013 revealed by Kemendikbud 
(2016) that there were some short functional texts that should be learned by the 
vocational high school students, such as; descriptive text, recount text, narrative 
text, analytical exposition text, procedural text, etc. Of the texts mentioned 
above, descriptive, recount, and narrative text should be taught at the tenth grade 
students. Hence, I taught recount text, primarily personal recount text for cycle 
1 and biographical recount text for cycle 2. 
Referring to curriculum mentioned above, there were 2 basic competences 
taught. First, the basic competence 4.7.1. that aims to enable students to find out 
the contextual meaning in accordance with social function, structure, and 
linguistic features of spoken and written recount texts related to events/ 
experiences. Second, the basic competence  4.7.2. that aims to enable students 
to produce simple spoken and written recount text related to events/ experiences 
by paying attention to its social function, structure, and linguistic feature 
accurately and contextually. 
 
F. Relevant Studies 
Several empirical studies were carried out in terms of the use of the flipped 
classroom in the language teaching (Han, 2015; Ekmekci, 2017; Teng, 2017; Pudin, 
2017; El-Sawy, 2018; Fauzan & Ngabut, 2018; Zainuddin, Habiburrahim, Muluk, 
and Keumala, 2019). First, Han carried out a study toward 14 English as a second 
language (ESL) students from various countries at a private graduate institution on 
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the East Coast. The researcher combined the Nation’s four strands approach and 
Strayer’s flipped classroom framework. Then, in collecting the data, the researcher 
addressed questionnaires to the students. After analyzing the data, it was found that 
there was a significant development of the students’ autonomy in English language 
teaching class.  
Moreover, Ekmekci (2017) conducted a study toward 43 ELT students of 
Ondokus Mayis University, Turkey in the fall semester 2013-2014. This study 
aimed at exploring the impact of flipped instruction on students' foreign language 
writing skill. The design of his study was a mixed-method by administering the true 
experimental method and semi-structured interview. Based on his finding, Ekmekci 
revealed several conclusions; (1) Flipped Writing Class Model improves students' 
writing proficiency more than traditional lecture-based instruction; (2) it supports 
and encourages independent and collaborative learning; (3) it personalized learning; 
(4) it is more enjoyable than the traditional lecture-based writing classes; (5) it 
supports the students to be autonomous learners; (6) it provides the student-centered 
instruction. 
Additionally, Teng (2017) carried out a study toward 90 EFL students of a 
University in China. This study aimed at measuring the possible impact of 
implementing the flipped classroom model on the improvement of students' 
academic performance and their satisfaction in a socio-cultural communication 
course. The design of this study was a mixed-method by administering an 
experimental method, academic assessment, questionnaire, and interview. The 
result of this study showed that the instructional lesson in the experiment group was 
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the most effective for improving students' academic performance, followed by 
semi-experiment then the control group. Moreover, the flipped classroom promotes 
autonomous learning, active cooperation, self and peer assessment, and higher 
participation both in and beyond the classroom.  
Meanwhile, in regard to grammar, Pudin (2017) conducted her quantitative 
study toward 120 students of Malaysian University in order to explore the effect of 
the flipped classroom for a grammar classroom by seeking out students' perception 
of the effectiveness and feasibility. A questionnaire was administered to collect the 
data. Then, the study found that the majority of the students preferred to learn 
grammar using the flipped classroom rather than the traditional method. 
Furthermore, El-Sawy (2018) carried out a study using mix method design 
toward the reading class of EFL students at the University of Al-Jouf, KSA Egypt. 
The study found that the implementation of the flipped classroom supports the 
development of pronunciation, vocabulary learning, better preparation for 
classwork, better opportunities for communication with the teacher, more reading 
at home, better reading comprehension, and the efficiency of time for more practice. 
Additionally, regarding the implementation of the flipped classroom in 
Indonesian context, Fauzan and Ngabut (2018) conducted a questionnaire study 
toward 34 students in the fourth semester of Universitas Palangkaraya. This study 
aimed at finding out EFL students' perceptions of the implementation of flipped 
learning in writing class. The result showed that the students had a positive 
perception of the implementation of flipped learning in writing class.  
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Another study was conducted by Zainuddin et al., (2019). This study 
employed a case study in order to identify the impact of implementing a Learning 
Management System (LMS) ‘TES BLENDSpace’ to promote students’ self-
directed learning in EFL flipped-class instruction. The participants were ten 
students at a university in Indonesia. The findings of this study recommended that 
‘TES BLENDSpace’ to be applied in EFL university students. It supported the 
students to practice and improve their listening, writing, reading, and vocabulary 
skills both inside and outside the class hour. It also encouraged the students to have 
better preparation before conversation and speaking activities. 
Based on all empirical studies revealed above, none of the researches was 
conducted toward senior high school students because all participants were 
university students. In addition, none of the researches was conducted using a 
collaborative action research. Meanwhile, in relation to the findings, the researches 
above showed that the flipped classroom could encourage the students’ autonomy 
in learning English (Han, 2015), the students’ autonomy as well as writing skill 
(Ekmekci, 2017), the students’ autonomy as well as speaking skill (Teng, 2017), 
the reading comprehension, communication opportunities, pronunciation, and 
vocabulary mastery (El-Sawy, 2018), grammatical language (Pudin, 2018), writing 
skill (Fauzan & Ngabut, 2018), the listening, reading, writing, and speaking skills 
and vocabulary mastery (Zainuddin et al., 2019). Therefore, it was remarkably 
important to carry out a collaborative action research for developing the students’ 
autonomy in learning to speak English using the flipped classroom method at the 
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tenth graders of a private vocational high school in East Lombok, in the even 
semester of the academic year 2018/2019.  
 
G. Conceptual Framework 
Nowadays, the radical development of technology facilitates students to 
access an abundance of materials in the internet. Besides, the internet figures out 
the learning constraints because it might be accessed everywhere that learning 
process is not bounded in classrooms. Therefore, students should capable to take 
benefits from this development by being lifelong learners. Yet, students are required 
to be autonomous learners if they will be lifelong learners in the future. In other 
words, the instructional process should aim to foster the students’ autonomy in 
learning. 
However, in language learning, teachers commonly dominated the 
instructional process that students have lack capability to carry out their own 
learning. Consequently, their autonomy in learning cannot increase. It was in line 
with my findings at the tenth grade of a private vocational high school in East 
Lombok in the even semester of academic year 2018/2019. I found the students’ 
autonomy in learning speaking was very low due to the domination of the English 
teacher.  
Hence, to solve this problem, my collaborator and I applied the flipped 
classroom in order to train the students’ autonomy in learning speaking. The flipped 
classroom is a pedagogical method in which the common educational practice is 
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inverted. It means that the homework which is commonly completed at home will 
be done at classroom, while teachers’s lecturing will be practiced at home.  
Therefore, the instructional process occurs not only at school but also at 
home. For home learning, teachers commonly sent the materials videos or other 
learning materials a few days before face to face meeting that students have plenty 
of time to learn the materials. Besides, they have a freedom to set their own 
objectives in learning speaking then choose the learning materials. Indeed, they 
have the freedom to determine time and place for their own learning. Meanwhile, 
for classroom learning, they are allowed to choose the techniques in learning to 
speak, e.g.; debates, discussions, role plays, completing assignments, tests, writing 
stories, playing games, question and answers, presentations, etc. In short, we 
believe that this method can develop the students’ autonomy in learning to speak. 
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Figure 3. Theoretical Framework 
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